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Professional Development and Lifelong Learning. These would develop and improve both
generic and specific skills required to facilitate successful community stakeholder participation
within the spatial planning process, particularly focusing on the personal attributes necessary to
allow genuine engagement to flourish.

This research confirms a disparity of views as to the general skill
levels among practitioners. Whilst there are reported deficiencies
within the practitioners, nearly half the survey considered that their
profession — rather than individuals - possessed appropriate skills.

Does everyone need to be
equally skilled?

The research also pointed to a developing distinction between skills which can be taught and
assessed and ‘soft’ skills and personal attributes which, whilst they can be fostered through
teaching and learning strategies do not lend themselves to formal training and/or assessment.
This reinforces the need for education and practitioner mentors to encourage self-awareness
and self-development alongside technical skills training.

The empowerment agenda requires a range of adapted and new skills. Facilitation, listening and
effective dialogue skills, combined with the ability to work with people to develop a vision - rather
than impose one - is critical. It was recognised that many engagements involve complex
material and the ability to explain simply without patronising is crucial. Thus the research also
indicates a shift from the professional as leader, to professional as facilitator, able to learn from
and respond to others, both from within the team and beyond. Leadership skills remain
important, but are not in themselves sufficient. Skills developed for professional and inter-
professional situations, such as conflict resolution, need to be reframed when applied to
community engagement. However, as long as the total advisory team is appropriately skilled, it
is not necessary for each member to have full command across the skills; instead mutual
support and respect with appreciation for each others skills, is key.

Enabling Movement up the Ladder of Participation

This research reveals that, to deliver on the empowerment agenda, higher level attributes are
vital. The future question is to establish the extent to which these new skills need to be held by
built environment professionals themselves, or be acquired through the acquisition of consultant
services.

This research is one of 11 research projects commissioned from Universities across the UK, under the
ESRC/HCA Academy Joint Targeted Initiative on Skills and Knowledge for Sustainable Communities.

To see how the HCA Academy is taking forward lessons from the research, visit:
http://www.HCAacademy.co.uk/

This summary is published by Department of Geography & Sociology, University of Strathclyde, Glasgow

% Further details of projects, contacts and associated
u"iversitynf briefing papers can be found at:
Strathclyde
Glasgow http://gs.strath.ac.uk/suscoms
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Reflective Practice at Work

Key Policy Implications

» Practitioners in the built environment need to become more open to new ways of working
and undertake Continuing Professional Development across a range of generic as well as
technical skills

» Language is key in developing mutual respect and understanding between professionals
of different disciplines and in their relationships with the wider stakeholder community

» Higher level skills and attributes will be required in order to deliver on the empowerment
agenda

» Skills and attributes lend themselves to different styles of learning and development

» Professional bodies should be encouraged to test attributes for community engagement at
the point of entry into the profession

» Professional bodies should encourage situated learning in education and Continuing
Professional Development, particularly in collaborative and cross-disciplinary settings
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Background Findings

The findings showed little evidence of the explicit inclusion of | Generic skills are evident in
the Egan generic skills into discipline or professional body | higher education curricula, but
requirements. However, emphasis on the development of | largely disguised or absent from
generic or transferable skills is evident in Higher Education | the requirements of professional

Academic and policy reports have demonstrated that public participation in spatial planning is
key to achieving sustainable developments and the Egan Review (2004) identified a range of
generic skills, behaviours and knowledge required.

Professionals in the built environment acquire skills and knowledge throughout their lives
whether at under-graduate and post-graduate establishments; through the process of
professional registration and through ongoing continuing professional development and lifelong
learning.

This research explores the extent to which learning opportunities to develop the skills and

attributes for positive stakeholder engagement are available to built environment professionals.
Educational and professional institutes, employers and practitioners are examined.

Approach
The researchers adopted the Egan Review (2004) as their primary point of reference and used

subject benchmarks to generate a skills matrix highlighting the generic skills offered at each
level of education within the architecture, planning, surveying and construction professions.

The generic skills identified by Egan included:

Inclusive visioning Financial management

Project management Stakeholder management

Leadership in sustainable communities Analysis, decision-making & evaluation
Break-through thinking Communication

Team/partnership working Conflict resolution

Making it happen Customer awareness/feedback

Process/change management

The researchers also studied the process of entering the building environment professions,
looking at skills and knowledge acquired at higher education institutes and entrance to the
profession. Subject benchmarks were assessed for inclusion of generic skills at graduate level.
The system of viva voce examination or professional interview as a qualification for entry to the
profession was also scrutinised for its strengths and weaknesses in covering and testing these
generic skills.

Case studies explore a range of public engagement methods, highlighting skills development in
a range of locations, policy environments, development types and scales. The researchers
examined views from both professionals and community stakeholders of the effectiveness of
stakeholder engagement processes and the skills of participating professionals.

Questionnaire surveys and interviews were used with core built environment professionals and
firms offering community consultation services. The surveys identified differences in views
associated with varying levels of experience and professions that were further explored through
interviews.

curricula and professional and occupational standards, albeit | podies
that these skills are contextualised within the discipline or in

relation to inter-professional interaction. The review identified areas where the language used
revealed habitual professional attitudes. These included prioritising the needs of the
commissioning client over those of the wider community and describing communication skills in
terms of ‘presenting to’ rather than ‘engaging with’ stakeholders. This suggests that there
remains a tension between the model of the professional as a receptive facilitator and the
traditional model of an incisive and decisive specialist.

Subject Benchmarks and professional body requirements define and ensure testing of a range
of skills, but the emphasis placed on any one skill varies from profession to profession. Although
most Benchmarks have been revised since 2005, the language in which they are couched does
not provide an easy fit' to the Egan Generic Skills and most are contextualised to specific
practice applications. Whilst this provides course teams with an ability to design differentiated
programmes, it can reinforce ‘silos’ of knowledge and attitudes and lays open the possibility of
inconsistent interpretation of standards. Skills development is not a matter of curricula alone. For

graduates to be ready to engage with practice confidently, they need
Graduates can increase to be empowered through the way in which their programmes are
their self-awareness and delivered. In connection with this, simulation and situated learning
confidence through are important mechanisms for delivery. Learning embedded in
simulation and situated activity and a ‘real’ context is more likely to develop both self-
learning awareness and skills development.

At the point of professional qualification, a common practice of peer-professional assessment is
used. This provides an opportunity to test skills in practice but, it opens the possibility of
encouraging a culture of perpetuating existing practice. Beyond the point of initial qualification,
although CPD is required by all bodies, there is no specific requirement for skills development. It
is therefore possible for practitioners to remain at the same skills level indefinitely beyond
qualification. The research could not, empirically, support or deny whether this is the case.

Skills in Practice

The research concludes that a clear distinction should be made between those skills which can
be taught and assessed and ‘soft’ skills and personal attributes which are tacit and are best
acquired through situated learning. Related to this, the research found evidence of innovative
practice across the professions and at all levels of pre and post qualification education.
However, support is essential to stimulate significantly more actions and to increase the number
of situated learning opportunities in the delivery of professional education curricula. Higher
Education Institutions (HEIs) would need to provide appropriate, flexible physical learning
environments. Professional bodies could encourage inter-professional and stakeholder
engagement by facilitating collaborative learning partnerships with HEls, practitioners and local
authorities. The latter recommendation supports the conclusions of the Leitch Review (2006)
which emphasised the need for greater employer (and individual) responsibility for developing
‘world class’ skills. Educational supporting organisations such as the Centre of Education for the
Built Environment (CEBE), the Higher Education Academy (HEA) and the Homes and
Communities Academy (HCA) are well placed to provide learning resources for Continuing




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


